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Rationale
Bullying is a persuasive social negative Behavior that takes many forms and seriously affects the lives of many students. In the early primary grades, it is often a role young children experiment with but abandon when they experience the negative consequences from peers and teachers.  The incidence of bullying increases throughout the junior years of elementary school and appears to peak in the early intermediate grades. Bullying plateaus in most schools around Grade 9 and then begins to gradually decline throughout the secondary grades.  A smaller number of individuals continue to assume a bullying role in college, in university or in the workplace where mostly social, emotional, relational, and verbal bullying substitute for overt aggression or threats of violence.  As they get older, bullies may delegate the intimidation and abuse to their underlings – bystanders.  They learn to recruit from their circle of influence or subordinates if they are able to obtain a position of responsibility.


The likelihood for developing serious mental health, legal, and relationship difficulties is high for bullies; the complex trauma caused by their coercion, humiliation, and domination can affect the lives of their victims who, in turn, may act out their victimization by becoming bully-victims.  The impact of bullying can result in serious litigation issues and human rights complaints for employers.  Human resource professionals are increasingly concerned about how to screen employees for potential bullies and how to intervene quickly and effectively when this Behavior occurs in the workplace.


Many victims of bullying develop into bully-victims; they may lack emotional regulation skills, thus initially making them vulnerable targets.  Their victimization distorts their social perception, making them suspicious, attributing hostile motives to others in ambiguous situations.  Their reactive bullying is triggered by anxiety, negative mood, poor impulse control, unregulated anger and a desire for revenge.  

In contrast, we have the proactive bully.  Their cognitive adaptive and social functioning may be strong.  Advanced problem solving can be used by bullies to take what they want from others or to gain power and control over peers.  Their morality or personality structure may allow them to function in a self-centered or self-serving manner with minimal regard for the negative impacts of their actions on others.  

If we treat all bullies or aggressors with identical approaches, we will likely help some, but we may make others worse.  Teaching reactive children emotional regulation may be helpful, but for proactive bullies, it may have no impact while communicating confusion and powerlessness.  Enhancing the self-esteem of a bully-victim encourages them to experiment with appropriately assertive Behavior instead of becoming frustrated and exploding in an angry outburst.  Enhancing the self-esteem of a confident and resilient proactive bully may increase their sense of entitlement and inadvertently encourage them to dominate and humiliate others. Confronting a narcissistic, emotionally competent bully and administering significant consequences might increase the cost of bullying and motivate them to try more pro-social methods of feeling important or successful.  The same confrontation and negative attention directed towards an emotionally incompetent bully could increase an existing sense of guilt or shame which they will impulsively act out on other victims when their fragile sense of emotional regulation breaks down.  The role of hero, helper, co-operative friend, or empathic supporter is rejected by both the reactive and the proactive bully.  The bully-victim sees no possibility of an effective and positive contribution to their social environment; the proactive bully finds too much ego gratification and sense of control to abandon anti-social power. 

When bullying peaks in the upper elementary grades, school staff may have to deal with  a confusing mix of high and low EQ bullies. They will need effective and practical methods for assessing the differing dynamics behind bullying Behaviors which seem outwardly similar.  In figuring out what interventions work best for which type of bullying, the chances for interventions to have a meaningful impact should be significantly enhanced.  Research on emotional intelligence and emotional regulation suggests there are reliable and valid instruments that may assist in this process.  

The development of the EQi Children’s Version by James Parker of Trent University may be useful for this purpose. It is a 60 item self-report with an age range of seven to 18. It includes standard and percentile scores similar to cognitive intelligence scores. There are current North American norms with a large sample size. Psychometric properties for reliability and validity meet acceptable standards.  The EQi CV measures the five EQ component skills from the Dr. Reuben Bar-On EQ model:  intrapersonal, interpersonal, problem solving, stress management, and mood regulation. Researchers in Australia and New Mexico have already examined the relationship between bullying Behavior and deficits in aspects of emotional intelligence in elementary and secondary students. An overall low score in emotional intelligence and specific deficits in interpersonal skills such as empathy, stress management, and mood were directly linked to bullying Behavior in each study. There has been recent empirical research linking high levels of social intelligence to bullying (Ng & Tsang, 2008).  

An alternative to a comprehensive model of emotional intelligence would be to focus on the specific aspect of emotional regulation that should be most closely linked to bullying and aggressive temperament. Bullying is one way that angry impulses can be externalized. The Anger Regulation and Expression Scale create measures of the aspect of emotional regulation.  It is based on a theory of anger which sees high levels of anger as a specific emotional regulation disorder requiring treatment.  Anger regulation disorder in this model is linked to bullying Behavior and other aggressive antisocial Behaviors. The process model for anger regulation disorder includes factors for provocation, arousal, cognitions, motives, and Behaviors.  The ARES was developed by Drogin and Young (2008, Winter) to measure a broad range of anger related Behaviors at the higher end of the anger continuum.  Unlike measures of EQ, which include the complete range of low, medium, and high scores, the ARES is focused on establishing cut offs for problematic levels of each process involved in anger expression and control.  Once these critical levels of experienced anger are reached, the risk for acting out aggressively through Behaviors like bullying is greatly increased. The test authors focus on the cognitive distortions, biased attributes, inflexible demands, and unreasonable expectations that trigger extreme levels of anger. The three choices in dealing with subjectively experienced anger are suppression, indirect or direct expression.  Direct expression can be physical or verbal. Indirect expression may involve sabotage of others’ possessions or plans, and disruption of social relationships.

Anger   disruption disorder is in some ways related to intermittent explosive disorder, an existing impulse control disorder involving assaultive or destructive acts which are out of proportion to provocations or stressors. This type of over-reaction resembles the dynamics experienced by bully-victims. These outbursts are a way of relieving built up tension or negative emotional arousal.  

The model of anger dysregulation used to construct the ARES is based on five domains of anger: provocations, cognitions, arousal, motives, and Behaviors.  Cognitive styles associated with anger include resentment, suspicion, impulsivity, and rumination.  In this explanatory mechanism, rumination over grievances will eventually weaken a person’s capacity to regulate anger and maintain control.  Arousal, both cognitive and physiological is linked to automatic “hot” thoughts that enhance anger.  Bullying and revenge are conceived of as the two main motives for expressing angry affect. Revenge is tied to a need to punish while bullying is driven by the self-reinforcing pleasure of experiencing power through controlling others by using coercion. The goal of bullying is to gain compliance, a token of status, and to inflict pain on others with impunity.  In the DiGiuseppe-Talfrate model of anger regulation and expression, the Behavioral component can be expressed in many ways: physical aggression, physical intimidation, verbal attack, verbal threat, covert aggression, relationship disruption, or isolation. 

DiGiuseppe and Talfrate note that premeditated acts of aggression can be carried out in complex, often covert ways by perpetrators who have high self-control.  They may use social isolation as a precursor to other types of aggression, removing potential sources of support and protection from their victims. This corresponds to the notion of the emotionally regulated bully who calculates the risks and benefits of bullying before acting.  From observations done by researchers like Debra Peplar of York University, many bullies appear adept at finding gaps in supervision or coverage at school. They are attracted to conditions of low supervision and structure such as the bus, playground, change room, washrooms, and corridors, between home and school, or other community destinations.  This type of calculated attack strategy is not consistent with an impulsive, reactive temperament.

Risk factors on the ARES for bullying would include an elevated total score suggesting problems with experienced anger, and deficits in regulating and expressing this emotion in socially appropriate ways. The externalizing anger score should be higher than the internalizing anger score for bullies since it is a form of acting out.  Bullies should display high levels of trait anger, or temperament in a wide variety of situations for lengthy periods of time; this would correlate with the frequency of their bullying, if the chief factor in bullying is anger regulation. On the externalizing anger subscales, bullies should score high for overt aggression, physical aggression, verbal aggression, covert aggression, subversion, and relational aggression.  The exact profile will depend on a bully’s preference mode.  High scores in bullying are associated with need for power, use of coercion, intimidation, and a need for dominance and control in all social relationships according to the DiGiuseppe-Talfrate model.

The main purpose of this research proposal is to examine quantitative data to see if there is support for the notion that an instrument with multiple measures of emotional regulation/intelligence can better predict patterns of bullying than a single factor measure of emotional regulation, specifically, anger.  A related question is the degree to which anger, aggression, and bullying are related. There is already widespread agreement that not all aggression is bullying.  Some forms of bullying may be so subtle and indirect that little anger or aggression may be involved.  The authors of the ARES contend that all bullying requires a significantly elevated level of externalized anger to trigger this Behavior.  If a bully lacks emotional intelligence/regulation, their self and social awareness may be limited to the point that they react impulsively or automatically towards others as a self-protective reflex without forming angry intent. Using an EQ model of bullying, both high and low EQ bullies may be solving the problem of how to meet their self-centered social and emotional needs without experiencing abnormally high levels of anger.  Only one of the seven traits listed in the DSM-IV-TR, there is also a DSM-V recently released, for antisocial personality disorder is anger-irritability or aggressiveness suggested by fighting or assaulting others; none of the nine traits listed for narcissistic personality disorder involve anger or aggression. This suggests that bullying may be more of a personality disorder than an anger/impulse control disorder.
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